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_ chcwal of Amcuca S schools dcpcnds on cnsurmg that t]hc cffort is authcntlc and. has

meéaning for those who create the lcarnmg environment. for students. In the final analysxs

S '-%.tcachcrs are the critical vzmablcs for studcnts wcll—bcmg m school Quallﬁcd tcac]hcrs T
L .makc thc dn.ffcrcncc' .o _ B

o Pohcymakcrs havc made s1gmﬁc:mt stmdcs in broadcmng thc basc of cducatlonal rcform
-~ Policy rccommcndatnons are seldom the work of a few individuals who are isolated -

from the challcngmg world of the public school classroom. Incrcasmgly, policymakers -

'know that they must listen to the practmoncr And these teachers are hclpmg to'shape . .""

- school renewal strategies; their Voices are. sought included;and attended to.in policy

.dchbcratlons Why? Because, as-this volume notes, their voices are likelyto be more

" anthentic thah others in that they represent those who are in the field, in schools and
o classrooms: with real children, facmg real tcachmg ‘and lcarnmg challcngcs on a dauly )
L basns They are v01ccs that cannot bc cxcludcd or d1sm1$scd :

Of pamcular valuc is thg: acute w1sdom of those practmoncrs who havc succcssfully

- ;mstructcd and ¢ngaged the diverse students found in many of toddy’s classrooms.

_Capturmg the knowledge and cxpcmsc possessed by successful teachers of color 1s -

L ,-.cspccnally cmttcal ‘today when it appears likely that. many of these teachers. wﬂl soon
- retire from teaching and’ will not be replaced by other teachers of color. What can : .
~ these experienced, falented cducators tcll pohcymakcrs to cnsurc that renewal cfforts w0

_ rcach all classrooms and all studcnts’

Supported by. thc Mctropohtan Life Foundatlon (MCtLlfC) AACTE crcatcd thc AACTE-

- MetLife Institute on’ Cultumlly Responsive Practice. The Institute brought together 34
. ‘practicing P-12° tcachcrs to read, reflect, and share their ideas about what it means. to .
teach in diverse classrooms zmd to think- about the pohcy unphcatxons of thc1r convcr- .

- 'satlons Thc result was a powcrful cxpcmcncc for cvcryonc ' - '

: Thc1r thoughtful d1scuss1ons are documcntcd in Cultumlly Responszve Teachers _ |

Inform the Reform Agenda Focusmg on key cducatlonal issues, these: tcachcrs the
AACTE—MctLtfc Fellows, working with national scholars, dcvclopcd a set of rccommcn—

: 'datlons for pohcymakcrs {to ‘consider. The reader will find that the rccommcndatlons :
“include useful, sometimes. provocative, reminders. and sound pcdagogy These aré indeed -

master teachers with a deep undcrsta.ndmg of what it means to teach students. from

diverse backgrounds These voices are reasoned and thoughtful and must. be carcfully

cons1dcrcd in any discuss1on of- rcncwal pohmcs in cducanon
- Allen Glcnn-

President _AACTE. I
October 1998
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- Dcspltc the bcst cfforts of many great thmkcrs and stmtcglsts thlS nation has bcen unablc
or unwﬂlmg to craft a system-of schooling that educates all chﬂdrcn of compulsory
_ .'_school age to reach their. potcnual Youngstcrs who live in poverty, who are menibers |
_ of certain racial, ethnic, and/or lmguxstlc groups, or who dare exceptional in their abﬂmcs _
- -are rapidly becoming a majority of our school ]populatlon These students are also more -
) ‘hkcly to be slated for failure in society than for smcccss (Dllworth & Brown, in prcss)
* Troubled, unproductive, and self-destructive - ’

—— = —_— R

aduit behaviors.t0o often evolve from inade-
quate schooling. Because teachers are major ssEducawm need to know whwﬂ
~ “arbiters in the learning process, regardless of - bappens in the world of the children

. .school conditior, they can be the lynchpins with whom they work. They needl to-
of efforts to cquxtably and productively edu-. | know the universe of their dlrewms, -
cate all of the ndtion’s children.The report of - the lamguazge with whick they skill-
the Natlonal Commission on Tcachmg :md_ | Sfully defend themselves from the -~
America’s Future (1996), What Matters . - | ‘aggressiveness of their world, what.

- .Most: Teathzng Jor America’s Future, states, - | - " they know independently of the

- A carmg, compctcnt and qualified teacher. " | school, and bow tbey kriow M %

. for every child is the most important ingre-- ; _
‘dient in education reform and; we believe, . J Paulo Freire

" -the most frcqucntly ovcrlookcd” (p 3).’

s Fortunatcly we have come to undcrstand the value of mcorporatmg thc voices of tcachcrs
~ in our search for policies to cnhancc and improve. teachers’ classrooin practice and-stu-
 dents’ academic achievement. Stzmdards development, professional development schools,
- and site-based m:magcmcnt are among the change strategies and mnovatlons that recog-
‘nize the importance of the teacher’s voice in, dcc1510n makmg "Feachers can contribute.

) ‘significantly to policy formulation; thcy serve as a rcahty check” for how policies are - .

- likely to play out in the classroom and prov1de the perspective of the professionals most ;
. infimately involved in the lcarnmg process. Education: literature suggcsts that mstorlcaﬂy,
teachers of color have been excluded from criticil policy chscussxons to an even greater
degree than their white peers. We know that bringing teachers of color-and others who
_have fine-tuned their skills in diverse classrooms iato conversations about effective | prac- .
‘tice at the buﬂdmg, district, and national levels can potcnually enrich the professional . .

" _knowlcdgc basc and make- schoois more companblc w1th leCl'SC lcarncrs :

_ ' Capturmg the voices of tcachcrs of color has bccomc more crmcal becausc as a group,
. . they rcprcscnt a fau'ly small percentage of the nation’s teaching force. These teachers. .
- tend to be oldér and closer to retirement and are not bcmg replaced. at a, comparablc
| rate. Thus we face the prospect of having more and-more African, Hispanic, Asian/ Pacific
“Island, Nanvc American; and immigrant students in our schools and fewer and fcwcr
_ tcachcrs w1th s1m11ar backgrounds (Task ForCe 1997) ' :

Q
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, 'Wlth thcsc undlcrst:mdlmgs and wnth su]pport ﬁrom the Mctropohtzm anfc Foundation -
) (Mcthfc), the American Assocmtnon of Colleges for Teacher Education (AACTE) estab-:

- lished in 1996 the AACTE- MetLife Institute on Cultum]llly Responsive Practice. The over- - .
call purpoSc of the program is to serve as a conduit to the policy, practitioner, arid research -

_commumtlcs for the beliefs, insights, and knowledge of teachérs of color and others
about practices that are effective in cducatmg chﬂd.rcn from :racmlly, ct]knncaﬂ]ly, aund

.'.Ahngulstlcally diverse commumttcs

&1 zzhmk the Inistitute is playmg
an tmpormm role in gzzzvzlvzzg voice
to the sagmftcamce of ¢ cwltwrall :
'vespomstbdhty in. edz;acaztwm...[ don’t
think we can ever wzderéstzimdte'

I the meed to keep tbese ideas zzznz the

pwbhc azremzaz .18y acknowledged
participation bas encouraged
* school members to call upon: me

and partwularly my clazssro@m to .

. observe and to discuss cultwrazlly

'vesponsnble cwrmcwlum amd prac-

ZZzzces R

Kathy Bench Martin
. Waldo Middle _School_
- Salem, Oregon

The 1'9_97-98 program su]pp_ortéd 34 o
" AACTE-MetLife Fellows who are practicing -

PK:12 teachers from 21 states arid.U'S. ter-
ritories: They teach in’ the nation’s largest
urban school systems; as well as in rural -

- dlstm_cts comprised of a_sm_glc school_ 5
- Throughout the. year, via the Culturally *

Responsive Practitioner’s Exchange
(CRPE), they- consndcrcdl the m]phcaUOns
for their school communities of several
cducatloml reform-issues and shared their."
thoughts with program participants.

) Spccﬁcaﬂy, the Fellows examined curricu- .
. lum reform; content st:mdlards -the social

context of schooling, practice and peda-
gogy, professional dcvclopmcnt and PK-12

- “assessment. Each topical dialogue was
. designed and facilitated by a nationally -

recognized cxpcrt G.e. KathrynAu Mary . '

- Dilworth, Gloria Ladson:Billings, Gene
'__Macroff Charlene Rivera, Stcphamc o
' -Robmson and Clharlcs Stansﬁcld)

: 'On May 28—29 1998 AACTE convcncd a forum Wthh brought togcthcr Fcllows from
- _across thc nation. Pamcxpants collaborated. on devising stmtcglcs for trimslatmg the - . -
previous year’s work into effective policies and practices that promote learning among '
A youngsters from racially, ethnically, and lmgmstlcally diverse backgrounds.The AACTE- -
‘MetlLife Spring Forum featired presentations by well-known tcachcr advocates, Mary -
_ Futrell and Marilyn Cochran-Smith, as wcll as lively exchanges among teachers whose
. voices are. scldom heard on the natlonal stagc Clcarly and passmnatcﬂy they offered
thcnr pcrspcctwcs and cxpcncnccs on s somc of the most critical i 1ssucs of thc day

- Pcrhaps the most csscntlal lesson to be chstlllcd from thc ]Fcllows dchbcratnons 1s captun‘cd S

5 by Paulo Freire's chargc to educators _

3
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it is- albsolutcly ncccssary that ccﬂucatoxs actin a Way consnstcm wnth their -
chomc—wlmch is political—and furthermore that educators be ever more-
- scm.cntxﬁcally compctcm which teaches them’ how important it is to Know the
concrete world in which their students live, ithc cultuxrc in which their studlcms
l:mguagc syntax, semantics, and accent are found in action, in which ccmam
habits, likes, beliefs, fears, desires are formed that are not ncccssarﬂy casﬂy
e acccptcd in the tcachcrs own: worlds (Frcnrc 11998 ol 72) ‘

~In many Ways the pcrspcctxvcs of thcsc tcachcrs are snmlar to thosc of most Wcll-
meaning adults and educators. What is. different i 1s that their voices are possibly more .
.. .authentic in that they represent thosé who are in the field, in schools and classrooms
B -Wlth real chﬂdrcn facmg rcal tcachmg andl lcammg cha]lcnges on a (ﬂaﬂy basns

What follows is a synop51s of ma]orr thcmcs and rccommcndauons that cmcrrgcd ﬁrom '
~ the Instxtutc . : S : _ L
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A teacher must not bave  Javorites and does not separdte the poor from tloe rzcb and,
' tbe not-so- mtellzgent from the mtellzgent (Zandlle 12, Zlmbabwe) 2 )

.The AACTE-MetLife Fellows feel that more teachers must be taught how to engage and .
instruct culturally diverse students and equipped to understand issues and circumstances
that are rélevant to, their stidents’ homes and communities. The Fellows relate countless -
tales ‘of occasions whete students’ cultural knowledge is mvahdated language abilityis
.ignored, and natural enthusiasm for learnlng is dlmlnlshed by téachers’ lack of sk1ll -
‘knowledge, or sens1t1v1ty For instance, one. Fellow writes,“1 feel -as though I'm stiil ‘taking
~a stand’ when I greet talk or call to kids in the hall'in Spanlsh " He feels that many of -
his. colleagues are bhnd to the “cultural capltal” that many students bnng to the table

—— ~— - — "All students, partlcularly students who are -
& culturally relévani practice is @ . from disenfranchised and/or of.diverse cul-
' tural backgrounds must be validated rather
than disregarded, by teachers, schools and
o el .| school systems, and institutions of higher
- learner, the worth of the students: |  education. For instance, this may be
: amzal me need f@r socm/l Justice.” ECORE I accomphshed by in-school conslderatron
. Glorla Ladson_Bﬂlmgs o of Qutjof school occ_asrons and mcrdents
, -~ Many students complain that thé teachers
Umverslty of W1sconsm Madison | s - '
. : _ o and administrators do not seem to pay
- — — -' : 'attentlon or care about them unless they
~ do someth1ng d1srupt1ve or even v1olent in order to stand out. Further, culturally: L
diverse students can be even more ahenated since they frequently go- through the whole
day without seeing someohe of: théir background in a position of authority. Most impor- -
tantly, if students do not feel that their language and. culture are respected and reﬂected _
~.in teachlng, they may not “buy into” the school academic culture '

- philosopby. and belief system that is
grounded in the educability of the -

+ -On-matters of practlce and pedagogy, the Fellows worked through an exchange crafted.
~ . by Gloria Ladson-Billings, author of the award-winning book The Dreamkeepers (1994)
In response to her questlon “What does it mean for students to be in classrooms year
in and year.out without seeing teachers of diverse racial/ethnic groups?” the Fellows .~
clearly saw.merit in a racrally, ethnically, and lmgurstlcally diverse faculty but were very '

clear in their conviction that a good teacher-is a good teacher They were asked to con-: | -

sider their successes and struggles with students and to compare their own experiences
with that of many neophyte teachers who frequently 1dent1fy “[the object of thelr]
struggles as African American boys.”In her analysis -of responses to her questions, ,
Ladson—Bllhngs notes that the Fellows seenled to reflect more sens1t1vely and with
greater care than'is typically exhibited by teachers “In most cases, race or ethnicity -




__ had nothing to do with éuéccss or failure ‘Téachcrs taliked about their Suétch‘ (61;' failure)
" in making a'connection: ‘with students that allowed a rclatxonshxp of trust to dcvclop

~ From this foundlatlon of trust, studlcnts seemed more: ‘willing to takc risks and try some
' ncw tmngs : - :

R@@@mM@md@ﬁuc@mso o

o . Al studlcnts but partlcularly studcnts Who are from hlstoncally mscnfranc]hlsc_d o
" - or vulnerable groups, must be vahdatcd rathcr than dlsrcgardcd by tcachcrs
schools and school systcms : N

ol Practice should bc based.on rcscarch zmd conccptual knowlcdgc that mcludcs
T stratcgncs for’ cducatmg leCl‘SC learncrs "

Lol Effcctnvc pcdagogy mcorporatcs authcnnc mcamngful cxpcncnccs and B
: materials, which are linked to chﬂdrcn s lives, into classroom pmctlcc and -
cocurncular actlvmcs :

15
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A good teacher answers the needs of the pupzls cmd not only the needs of the chosen |
L progmmme (Omar 12, Morocco) .

Studcnts enter school with’ all typcs of mformatnon :md knowlcdgc ain ‘assortment of
- cultural norms, and varying ideas about behavior and how. to learn. Students are less
likely to succccdl in school when they feel chsconncctcdl from the curriculum or when " -
. they think that school is not about them and has no relevance to their livés. Frequendy,
. instructional matcmals assume a bmckground knowlcdgc t]hat youngsters snmp]ly have
. ‘not had the occasmn to acqunrc : '

-Kathryn Au, w1dcly rccogmzcd for hcr work with dcvclopmg culmm]lly n'csponsnvc -
curricula for indigenous Hawaiian youngsters, challenged the Fellows to look at the .
types of curriculum reforms that - were being mlplcmcntcd in their schools and to ndlcmxfy. .
barriers to implementation that thcy found. Parental involvement was noted by the
Fellows as critical in reform measure$ that are intended to be culturaily responsive.

They mchcatcd that many, parents are already. involved in' numerous school activities. _
The Fellows urge: grea{cr and genuine parental involvement in 4 numbcf:r of areas (e. g ,
dcvclopmcnt and. unplcmcntatmn of curriculum. stzmdards and accoumabnhty in meeting
the standards). In their view, parents are experts on their children and understand many

of their children’s needs. Their knowlcdgc of their children’s background, experiences,
-and requnccmcnts is'especially. important m the frcqucnt mstanccs ‘when teachers dlo o
‘not sharc the studcnts backgrounds :

LA fcchng of pa.rcntal and commumty owncrsmp in the kind of knowlcdgc and skxlls U
- that are offered in the schools wgmﬁcantly enhances the support that students receive -
" in meeting hlgh standards. It is equally important that teachers thoroughjly undcn'st;md o '
.- the goals; expectations, and measires associated with content stamdlards zmd receive
- adequate profcssxonal dcvdopmcnt to nmplcmcnt thcm : '

v Thc Fcllows fccl that cumculum and. mstructlonal matcrmls far t00 oftcn dlo not n'cﬂcct
. students’ cultures and knowlcdgc bases and are frcqucntly empty, mcanmg}lcss and
- wasted resources. At the same time; comparcd to their peers, these teachers have thc
. experience, knowledge, and ability to dcvclop, identify, and use inforfation and matcmals .
*.'to supplement what is officially offered and préscribed in their work. Generally, as far . B
as.issues of curriculum reform : are concerned, these t€achers have 4 moderate level of
frustratlon with-changing fads’ and rcqmrcmcnts but at the same mmc thcy sccmmgly
. .'fccl morc cmpowcrcd to do somcthmg about it than othcr tcachcrs

. . . . . . B . . 4. P . - - . .
- e . - P . “ e . - - X . . L . i .
60000000006000000000000000000000000000000000000000000000000400000000000000000D0000000000000000006000000000000060000000000000060A003
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o s essential that content standards are clcarly and broadly undcrstood and
o arncullatcd to tca.c]hcrs studcnts parcnts and thc general commumty

' ..o" o Tcxtbooks and cuurrnculum which support content standards must comcndc '
' ' with studcnts cultuurcs and knowlcdgc bascs ' :
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A good teacber not only gzves tbe lessons but much more tbcm that: sbe gives us
new ideas and explams to us our doubts She. makes tbe classes cm amusement and

' _:nota przson (Catarlna 10, Portugal)

' Chrldren do not stop learnmg when they exit the school bulldlng, everythlng they do
‘can become a learnmg experience. If schools effectlvely share. information- about what ©

“they are trymg to teach with-the local communlty, then parents, employers polrtlcal

" leaders, and community members can become an important part of efforts to help

'chrldren achieve. Also, parents. and others in the community have a tight to knew what"
' 'the school is'trying te teach- their children. Educators. must ensure that all students and.--

| & When the commienity expects all

parents fully understand achievement and performance standards if students are gorng

to be he1d accountable for meetlng them

children to succéed academically,
it. sends a strong message.”.

Tracy Callard

Horace Mann Foreign Language
Magnet Elementary School
Wichita, Kansas

- & persons that teach our stu-
dents in need should be from the
same background or dt least bave
some understanding of what being

in need really is...teachers should

bave a strong desire to educate,
recl world m[ormauon relative to
the needs of at-risk students, and
a willingness to learn about and
resped the culture(s) of the stu-
dents-and community towhom
they are accountable.? '
Lisa Green Franklin :
Booker T Washington. High School
New Orleans, LA

-ononooo-o-u-ob-ooononoolno-ono-nnnnn-oon-n-,nnooonnonooéonnooonooooo.onoooo,nooooooononanonoooonooooooooono.noopoo'oounooo-oooooennnﬂe

Gene Maeroff, noted author of Savage :
Inequities. and Altered Destmzes Makmg '
Life Better. for Schoolchiidren in Need,
guided the exchange on socral context.
In his commentary on the Fellows’

‘résponsés to the assignment he devrsed

Maeroff indicates that the teachers thought
“deeply about the impedimerts that poverty
places in the way of many learners.” He

“‘noted that they recognize the 1mportance S

of high’ expectations and the value of .
“broadening experiences” and prov1d1ng
the “extras”; although experiefnices can -
hardly be considered extras if all students

_are to have an equal chance

-

~ Maeroff also commented “Ties that a
school forms with the immediate neigh- .
'borhood and with the broadef community

can go a long Way toward amehoratrng

some of the econemic drsadvantages that )
. afflict. children.” Students, particularly stu-
'dents hvrng in. poverty, need advocates. "
_Parents and community members are
. ‘more. hkely to be effective advocates for ..

children, as well as more helpful to schools
if they, understand the ¢ulture of the o
school and.the classroom ' '

3
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e Homcs schools and communities must rcconncct and strcngthcn thcu' "
L rclanonshx]ps andl ties wuh cach othcr '- - :

e o Educatox‘s and thc cntnrc commumty must set’ hngh expcctauons for all studcnts o
from all Ifmmhcs n'cgznrdllcss of their soaocconomxc status and cultuml or hngmstnc .

"

e background
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I lzke a teacher who helps me thmk and get answers fo'r myself (Sncc]lo 9, . . . o =
anlbabwc) S . o

© A critical issue among the Fellows is what they perceive to be the misalignment of
standards, Curricylum, practice, dnd assessments. Students cannot benefit from stan-
- dards without an appropriate’ ccﬂucanonal context dcsngncd to help them meet the’
requirements. All teachers and adrmmstrators must receive eiffccmvc training in st:m—
~dards nnplcmcmatnon and tcstmg in ordér to use them constmctwclly Teachers and. -
administrators must bc famxhalr with thc standards and how to pmpm‘c smdlcms to

 meet thcm
e S ————— 1 Inan exchange designed by Stephanie
% Ratber than an end in itself or . Robinson, a principal partner with the
-only an indication of the student’s : Educ:mon Trust, the Fellows were asked to
' knowledge,' the assessment task : -assess the cultural responsiveness of a task
should be seen as one means of - found in'a state assessment. They. were
- expanding the teacber’s under- .| challenged to determine ‘whether the task *
standing of the depth and breadth - -was simultaneously rigorous, relevant t0
" of learning experiences the studenis their students’ background and culture, and
need if they’re going to master the | Pedagogically appropriate. According to
content, required to meet the stan- - Robinson, the Fellows left no doubt that
dard. In one sense, the assessmem ‘ culturally responsive pcdlagogy and academic
-becomes less of an indication of - rigor can and should go hand- in-hand; one
what the student knows, and more does not have to be sacrificed for the .
of an indication of what the =~ . | . other.They are sensitive to the culrural
. x‘ewcber needs. to learn. L dissonanice mhcrcntmsomc llca\mmg settings
' : and the need to provide learning opportu-
Stcphamc Robinson nities-that respect cultural differences and
- Education Trust create learning contexts that include the,

; _' . e =) "students’ world. Most of thc Fellows were. -
' - : - e ablc to revnsc thc comcxt of thc as&gnmcnt
" . to. mcludc cxpcncnccs fammar to thcm -

- students: Thcy underscored the need for creative lmnatnvc among tcachers andl admm—- '
“istrators so that when the prcscmbcd materials or tasks are inappropriate, alternatives .

_that are rngorous and culturally sensitive can be’ craftcd wnthout madlvemcm]ly Jlowcrmg
= standards in. thc namc of cu]ltuml rcsponswcncss

- Gloria Ladson Billings's cxch:mgc on 'pract'icc'and p‘cdagog’y'also elicited views on. stm- ’
~ dards.as they relate to low scores of many African American teachers on the Nanonal
- Board for Pn'ofcssmnal Teaching Standards (NBPTS) ccmﬁcamon cxmmnamon She. . i
reflects, “If we adopt standards, can we agre€ on a uniform apphcamon of them?” Her o
experience. suggests that the more tmdmomﬂl ap]proach to t@acﬂnﬂg, w]hmh seems to:

f - - L ' ’ . . . b
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2 ]prcdlommatc in thc practice of tcachcrs of color is unhkcly to bc n‘cgan‘dcdl as cxcm-
" plary by groups hkc the NBP’I‘S ' :
In thc Fcllows view, asscssmcnts must be unlblascd and mc]ludc attamablc bcnchmm‘ks __
Asscssmcnts must be consndcrcdl tools and not- prcscnptlons for’ }lcarnmg In thcnc expe -

- 7. rience, if all students entered school with equal opportunities and. fesources and had .
similar backgrounds and interests, then it would be fair to hold them all to the same _
standard. In the real world, trcmcndous chffcrcnccs exist among smdcnts dhffcrcnccs o
which must bc takcn into account by cducators : '

o A.Accordmg to thcsc tcachcrs asscssmcnts are not thc answcr to cducatmn s problcms .
" nor are thcy a way. of accurately mcasurmg students’ potential. Thcy merely provide a o
_snapshot of a student’s achievement at one moment in time com]parcd to a perfor-

mance standard that may or may not be rca.hsnc In this groups’ opinion, t00 many
assessments and standards are not realistic for students who are not alrcady famxhar '
“with thc cultuml contcxt of thc pn‘cscntcd matcmal IR

For thc cxchangc on asscssmcnt Clharlcnc Rlvcra and Chan‘ics Stansﬁcldl naUOnally
recognized for their work in. the areas of, equity, language; and hngulstlcs asked the:
.~ Fellows to.review. their forthcommg article Leveling the Playing Field for English '
- Language Learners: Increasmg Participation in State and Local Assessments Through
s Accommodatzons They posed a number of questions for the Fellows on the subject of .
- accommodatlons for Enghsh languagc learners mvolvcd in formal asscssmcm programs .

ﬁ thn askcd thc1r fcclmgs about thc term “hm1ted Enghsh proflacnt ¢ thc Felows
_ strongly endorsed the use of an- altematc (i.e.,“English language learners”). One Fellow
mentioned that she had been appalled to find the term “subnormal”used in England to
_ refer to students. Others pointed out that the term English language lcamcn' cmphasmcs "
a transitory situation, whereas. limited English proficient sounds pcrm:mcnt Some ,
'Fellows lamented that knowledge of a non-English language is not appreciated to the
. extent that it should bé in school systems across the nation. Rivera and Stansﬁcld note
. that traditionally, English lzmguagc learners havc been cxcludcd from formal assessmeént
. programs and asked the Fellows’ opinions as to why this occurs.The Fellows rcsponded ;
_ that English language learnérs have been cxcludcd for both good and bad’ reasons.’
Good reasons included protcctmg the students, from an assessment which they were
not: prcparcd to take. Bad reasons. included protecting the district from fallout from .
Enghsh language leainers’ low test scores. Some Fellows felt that théir districts were:
o not tmly conccmcd about Enghsh languagc learnérs’ progrcss or pcrform:mcc

' Fcllows gcncmlly felt that mclusmn in dlstmct or buﬂdmg asscSSmcnts whcn appropn— '
ately managed, will buﬂd self-confidence and experience in tcst-takmg, develop English
‘lariguage skills, and expose students to standards-based instiuction. Some Fellows felt
that current tests are unlikely to bcneﬁt studcnts Stﬂl othcrs felt that tests should be -
: ava.nlabllc in thc studcm S native languagc -
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' Fcuows gcncrally consxdcrccl asscssmcnts to bc hmitcd by the dcgrcc to which the .
- assessment measures what the school actually tcachcs We"cannot expcct to hold all

. students to.the same sta.ndards 1f we prowdc a systcm that does not alﬂow cqmal acccss
to knowlcdgc bemg tcstcd - .

Y

- R@@@mmcemcd]@ﬁuc@ms N
o Dcvclopers of standards andl assessments should consndcr thc nccdls :mdl Cir- L
| . cumstances of dnvcrsc studlcnts and mcludc thcm m thc tcstmg :mdl. cvaluatlon
'proccss -
Lo '_ 'Thcrc isa nccd for greater amd gcnumc parcntal mvolvcmcm in 2 numlbcr of

- areas (e.g., dcvclopmcnt and- nnplcmcntauon of curmculum st:mdlards :md
a accountabxhty in mcctmg thc standards) ©

o _'-Curnculum standards must lbc clcarly and thoroughly m'tlcu]latcd to and undcr-'
P 'stood. by tcachcrs studcnts a.nd parents. . .
o Adcquatc tmmmg on standards shou.ld be ava.llable to- all stakcholdcrs (c 8. :
..+ teachers, admnnstrators pau'cnts) to cnsurc that standards a.nd assessments are : -
ahgncd ' : : : '
;0 | .Profcsswnal dcvclopment should bc avzulablc to ensure that tcachcrs and

R S admmlstrators undcrstand thc vamous forms of PK—IZ testing.

18
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. To become a good. tedcher, you not only teach the chzldren but you also learn from :
' them (’J[‘apsolo 12 Burkma ]Faso) .

o AACTE MctLlfc Fcllows cmphancally bchcvc that local state, andl natlonal profcsswnal
~ -development policies must allow teachers as professionals to have and to make ch01ccs
* .about what they will study. Thcy argue that teachers are in thc best posmon to.recognize
- their strcngths and weaknesses and have the prof@ssmnal integrity to select the-most = -
. - useful course of study. Their- experiences suggest that communities and schools can be _
*-very different and have different needs, thus calling for a wider range of professional
h dcvelopmcnt formats and topics than are. currcm]ly available and acccs51blc to thcm

S (3T clcar to this group of tcachcrs that' in- e e

L many -cases, they were trained to. ¢ducate the " & | think bard talk (or bonest talk)
~_ “typical” student. These teachess have often” - is very important. If we are expect-
. had difficulty Wlth more diverse classrooms or | ing teachers to cbange, they maust
- becoming acclimated to and understanding | pape an oppowwmty to reflect on

* a diverse school culture. They further. identify _ letting go of old ways of doing
.. situations where professional dcvc]lopmcnt ‘| things. This process can bevery
~ has-helped them learn how. to better tcach ©| painful and emotional for some
-+ their students, as- well as situations where . =  people...I find bard talk very bene-
. policy and financial constraints limit the free: I - ficial in dealing with equizty
- .dom of schools to design. programs that issues. 9"
L complcmcnt student nccds L Linda F ulmore _
' L ' ' o Phoenix Union High School- District -
The Fcllows advocatc basmg thc m1ssmn T o Phocmx AZ. :
" and goals of profcsswnal dcvclopmcnt on -

-. - - the goals and needs. of schools and teachers.
“Time for active learning, rcﬂcction collegial acnvn;y, and altcrnatxvc profcssxonal work
should be built into the scheool day and should be ‘broader than the. format of transrmt— .
. .ting best Dractices. Also, they find that having active teachérs meet to work on actual
D problcms in their school is 2 more cffcctwc form of profcssxonal dcvclopmcnt than pas— ‘
“ swcly hstcmng to a lccturc - : :

In the’ cxchangc on profcsswnal dcvclopmcnt the Fcllows rcspondcd to an artlclc )

written by Marilyn Cochran- Smith and- questions posed by Mary Dﬂworth Itis clear -

. from thcu' responses that while. a range of profcsswnal dcvclopmcnt opportumtncs is
o 'ava.nlablc vcry httlc of it focuscs on 1ssucs of d1vcr51ty '

o R@@@mmcam@ﬁ@ﬁn@mso _

- Tcachcrs admmnstrators and institutions of mghcr lcammg must Work togcthcr to crcatc S
' ;qua.hty culturally incluswc staff dlcvclopmcnt programs that '
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" ndcmnfy issues, practnccs and’ stratcgncs for tcachmg andl rc]lmtmg to a dlnvcx'sc

smdcnt populauon

T coordmatc the goals -of tcachcx' cducamon prrogmms wnth thc nccdls :mdl pmc—
~ tices of schools;. : ~

v

: 1dcnt1fy tcachcrs who c:m serve as coachcs to sharc thcnr cxpcmcnccs with othcn's* .

.prov1dc appropnate time :mdl fundmg, :

allow for the. mfusmn oif cultumlly andl hngunstlcally diverse comcnt throughout '

- thc curnculum

_ cstabhsh a stated mission and ob;cctnvc for- profcssnonal dlcvc]lopmem that crcmftcs
‘2’ community of learners among. tcachcrs in order to rcach greater chvcls of
: chmvcmtnt for all studcnts, :md : - U

R cstabhsh rcaprocal armngcmcnts bctwccn‘school d.nstmcts and mstntuuons off
. higher learning to foster ongoing dmloguc and cncouragc peer coachmg, co- .
; tﬁachmg, and sharmg of ndcas . :
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1. SceAbdal Haqq,l995 Cochran- Srmth 1991 Holmcs Group, 1991; Miller & Sllvcrnall 1994

- 2 Quotcs from E. Khawajkle A. Muller S.Niedermayer, & C. Ungcrth Johs (Eds) (‘1996) What Makes a
Good Teacher? Children Speak Thezr Minds. New York: UNESCO : :

.3.G. Ladson -Billings. (21 January 1998) Responses to Culturally Responswe Practztzoners’Exchange #3
: Intemal memorandum to Institute on Culturally Rcsponslvc Practice. .

Note: At the conclusmn of -each Culturaily Responswc Practmoncrs Exchangc (CRPE) dlSCUSSIOH, thc ’
facilitator subrmttcd to Institute program staff commentary on the Fellows’ responses. . '

4. G Macroff (1998 March) Commentarjy on responses to CRPE #4, Internal mcmorandum to Insntutc

on Culturally Rcsponsxvc Practlcc

-

- E@@{F@rﬁ@m@@s T 3
" Abdal-Haqq, I. (1995). meesszonal standards development Teacher tnvolvement ERIC ngcst 93- 8
Washington, DC: ERIC Clcarmghousc on Teaching and Tcachcr Educatlon

. " Cochran-Smith, M. (1991). Unccrta.m allies: Undcrstandmg the boundarlcs of racc and tcachmg Harvard
- ‘Educational Rewew, 65, 541-570..

' ~Da.rhng—Hammond L. DllWOl‘th ‘M.E. &Bullmastcr M. (1996, January) Educators of color. Draft
Background paper for the Invmmonal Conference: Rccrumng, Prcpanng, and Rctammg Pcrsons of Color
in thc Teaching Profcssxon .

. DllWOI‘th M.E, & Brown C. A. (m press). Consldcnng the dlffcrencc Teachmg and lcarmng in culturally
nch schools InV. R1chardson (Ed.), Handbook of research on teachtng (3rd cd) New York: Macrmlhan.

Freire, P. (1 998) Teachers as cultural workers Letters to those who dare to teach Bouldcr CO
Westview Prcss '

Holmes Group. (1991) Toward a commumty of learning:The preparatzon and contznuzng educatzon
. of teachers A report of the Curriculum Committee of the Holmes Group to unwerszty and school
- faculty engaged in educattng teachers East Lansmg, MI: Author. :

IMPACT II-The Tcachcrs Network. (1998). Gettzng real & gettzng smart: The teachers voice in educa—
tional policy makzng New York: National Tcachcr Polxcy Institute. -

Khawa;klc E., Muller/A., Nlcdcrmayer S & Jolis, C. U. (Eds) (1996) What makes a good teacher?
Children speak thezr minds. New York: UNESCO i

Ladson-Billings, G. (1 994) The Dreamkeepers Successful teachers ofAfm:an Amerzcan chzldren San
+ Francisco, CA; Jossey-Bass.

. Miller, L., & Silvernail, D. (1994) Wclls Jumor ngh School Evolutlon of a profcsslonal dcvclopmcnt _' ‘
school. In L. Da:hng—Hammond (Ed.), Professtonal development schools Schools for developzng a
professzon (pp 28-49). New. York, NY: Teachers College Press.

Task Foree on the role and future of minorities; Amcncan Educauonal Rcscarch Assocmnon (1997)
Educatzonal Researcher 26(3), 44- 52x .
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Chinoolk Chamen' Sch@@ﬂ

.Fairbanks, A]laska . S s
N@mﬂmﬂt@n‘ I[erﬂven'sﬁtty of A]laska IFalﬁn'bamHss

3

) ) Terri Austm tcachcs gmdcs K-8 at Chmook Chartcr School in Fambanks Alaska andl
" -methods courses to prcscrvxcc teachers at the University of Alaska - Fairbanks. She is
. an’active member of the Alaska Teacher Research Network, 2 member of the cdhtomal N
. board of the Journal of Teacher Research and a National Writing Pn‘o;cct fellow. She is
- also author of Changing the View: Student-Led Parent Conferences _published by
. Heinemann in 1994. She has an M.A. in L;mguagc and thcrary Mcthods from the
Umvcrsn:y of Alaska and 1s complctmg hcr Ph D ~ . '

Ka&hﬂeem Bemch—Mamm and.- ]P’hﬁ]lﬁp Dec]ken'
- Waldo Middle School
- Salém, Oregomn. : ' o :
. N@mmaft@n’ Waﬂdl@ Mndlcdl]le Sch@@ﬂ, Sa]lem, @IR

E Kathlcen Bcnch—Martm :md Phlhp Dcclkcr team tcach in an ESL program at Waldo
. Middle School in Salem; Oregon. Onc component of their progmm is a-weekly trip to~ .
- .. the Humane Socxcty where students can practice-their Enghsh whllc interacting w1th .' :
- staff and the anirhals. They both serve gradcs 6-8. Decker teaches ESL and newcomer
and health education. Bench- Martin teaches ESL literacy, ESL math, and ESL rcadmg In -
addition to the Humane Society trips, they supcrvxsc ESL students who-run a morning -
: school supply store in addmon to activities thh a ncau'by homdcss she]ltcr '

]Paltn"ﬁcﬂa B@dle :

Wildwood Eﬂem@mmw Sch@@ﬂ
Amiherst, Massachusetts = :
N@mmimattm Umﬁven'sﬂfty of Massacﬁmsems Amﬁnen'st

L Patncm Bodc teaches art in gradlcs 16 at Wildwood Elcmcntary School mAmhcrst

- Massachusetts. She is a parent council voluntéer ang i is pursuing graduate studies in
multicultural-education at the Umvcrsnty of Massachusetts. She received a 1995 World
‘of Difference Award from the Anti-defamation Lcaguc she'is the author of Cultural

~ Connections. Tbmugh Art, a curricilum handbook; :md she is thc admnusmmfc cﬂnrcc-. '
.- tor for, thc Dccrﬁeldl Acadcmy Summc;r Arts Camp :




"]I‘mcy T. Caﬂ]]lamdl
Horace Mann Foreign ]Lamguage Magnmett Eﬂem@mﬁaw Sch@@ll
. Wichita, Kansas .= _
- N@mﬂnamn' Wichﬂm Sttaute Unﬁversnty, Wﬁcﬁnﬁm, XS :

. Tracy Callard tcachcs 4th gradcrs in a blhngua.l cla.ssroom at Homcc Mann Foragn _
_ ' Language Magnet Elcmcntary School in Wichita, Kansas. She is also-a clinical faculty
© associate workmg with Wichita State Umversnty in the dcvclopmcnt of a professional .
: 'dcvclopmcnt school. Callard is an ESL/bllmgual teacher for the district’s simmer -
school and a reading and math tutor at the children’s psychiatric unit of Charter
B ~][-Iospntal Although shc no longcr practlccs Tracy is also an attorncy }

Viola L. Carlile =~ .

Walker Middle Sch@@ll

- Salem, Oregomn S
N@mﬁmaﬁ@r Wzﬂlﬂ&er Micdldlﬂe Sc]hm@]], Saﬂem, @IR

, Vlola “Vyc” Carhlc tcachcs ESL transmonal Enghsh socml studlcs and science for gra.dcs g
.68 at Walker Middle School in Salém, Oregon. She is co-vice president of the. local chaptcr
" of thc International Rcadmg Association, 2 teacher consultant for National Gcograpmc
*-and a member- of the: Capital Rcadmg Council and the American Association of Umvcrsxty
Women. She has rccently established “Cafe’ Bﬂmguc" that brmgs together ESL students -
and Spamsh students ‘at Walker to share food convcrsatlon and fncndsmp She is also
: thc author of A Parent’s Survival Guide to Mzddle School, which will be translatcd o
-~ into Spanish and sold in local stores to support Cafe Bilingue. She has her doctorate in. -
. “education from the University of Texas in Austm Her dlsscrtatlon exammcd thc change'
- proccss in the Hauptschulc inAusma - ‘

. LaShawn Routé (Chaﬂtm@ﬁn ’
Berkeley High School .
. Berkeley, California - o -
T ‘ Nommmaut@n- 'Jl“he Munﬂtticunllmmll A]l]]ﬁamce, Sanm an'amciMO, (CA

- LaShawn Routé Chatmon teachcs cthmc studlcs and Afnc:m Amcnca,n hxstory for
grades 9:12 at Berkeley High: School in Berkclcy, Cahforma ‘She is a Divessity Team.

e mcmbcr co-sponsor of the Afncan American Student Union, and.cheerleading, coach
- _for thc school She has: also bccn a Multlcultural Alhancc (San Franc1sco CA) fcllow .
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._EvalM D@yﬂe e - DR
‘Campus West School S : SRR -
Buffalo, New York
’H‘he State anﬁvemﬁw off New Y@n‘k Buffalo

. EvaM. Doylc teaches 5th grade at Ca.mpus West School i in Bufrfalo New York. Shc has
‘devoted significant time to cmphasxzmg African and African American history to ‘her
studcnts ‘school, and commumty at large. She established and now coordinates a -
resource center for African and African American history and culture at Campus West -
School. She is a colummst for thc Buffalo Criterion, and Today'’s Chronicle in Chicago,
Ilinois. She has also served as a clinical faculty member to the UHRVCK'SILW of Buﬂfalos .
'BRIET progmm (Buffalo Rcscarch Instltutc on Educatnon for Tcachmg) ' S

ILﬁ§a1 Imek]lm

Boolker T. Wam]kmmgmm IHIﬁgh Sclhm@ﬂ

‘New Orleans, Louisiana . L
N@mmantt@n‘ Xanwen' Unﬁvemmty of H,@unﬁ§ﬁama, New @n'll@ams, HA

" Lisa Franklin tcachcs blology to grades 9-12 at Booker T. Washmgton Acadcmnc &
Vocational Magnet School in New Orleans, Louisiana. In her classes, Lisa incorporates.
- acnvmcs designed to connect students’ classroom studies to real world scmncc-lbascdl
* concerns and to give them opportunities to. give back to their commumrty For examiple,
. her class has pamcxpatcd in the New Orleans AIDS Task Force NO AIDS walk—a—thon S
" Lisa currcntly serves as a school—bascd staff dcvclopcr :

H,ﬁndlal M IFu]lm«»n'ce _

Ph@@mx Umﬁ«m IHIﬁgh Sch@@ﬂ Dﬁstn'ﬁ@t o
~ Phoenix, Arizona - .
' .N@mﬂnm@r Self- n@mﬂnmﬁ@n

" Lmda Fulmore teaches gradc 9- 12 mathcmatxcs mtcgmtcd mathcmatlcs and prccalculus S
~ in the Phoenix Union High School District in Phoenix, Arizona. She has.participated in " -
the Teacher Lcadcrshlp Corps sponsored by Quality Education for Minorities (Washington, -
' DC) the Equity in Mathematics Education Lcadcrshlp Institute (Santa Barbara,CA), and- - .
" was recognized as Overall Teacher of the Year and High- School Teacher of the Year by
.- the William H. Patterson Lodge; Grand Canyon Temple (Phoenix, AZ). She has plrcscmcd.
at state , regional, and national conferences of the National Council of Teachers of
Mathematlcs and the Afizona Association of Teachers of Mathematics. She is involved
© with the Phoenix Urban Systemic Initiative, Teacher ‘as Researcher Project, and
" Instructional Leadership Training program, and has participated in the ]PJthlhps Exctcr
Summcr Acadcmy for urb:m mathcmatxcs tcachcrs BER
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Jtnnﬁus Ham‘ﬁ§ _ '
. Manhattan C@untm'y §ch@@ﬂ
" New Yorls, New York o o
~ Nominator:. Manhattan C@untn'y §cch@@ﬂ

_Jumus Harris, teaches 6th grade at Manhattan Country School in New York Cnty He is -
- recognized a$ a master téacher in social studies, literature, drama, music, and math. Thls
year'’s curriculum includes oral histories, photographs and videos of his trip during the
“summer of 1996 travclmg from Atlanta to Montgomcry to. Mcmphxs Hc emphasxzcs
: brmgmg rcal cxpcncnccs to ms classroom :

Min Hong
. P.S. 11 Lo T T
B -NeWYon‘Ik NewY«»rk IR ST -
5 N@mmat@n' Tceachen's C@ll]lcege, C@ﬂumbna Unﬁversﬁw, Ncew Y@n‘k NY -

o Min Hong teachcs lst gradc and scrvcs as math lcadcr for PS. 11, facxhtator for an carly
-, literacy course for the: dnstmct and a resident tcachcr for the _professional devclopmcnt :
.. lab. She published an amclc in Instructor magazine, 2uthored a children’s book, Friends,

* and co-authored a teacher reference book, Spelling Strategies That Work. She is eurrently

. pursuing her doctoratc in the Dcpartmcnt of Curncu.lum &Tcachmg at Teachcrs Collcgc
P -Columbla Umvcrsnty . : : _ .

. ’H’cen'cesa I[tun‘n’ﬁrﬂm ' L : R '
. Guadalupe Union school Dﬁstn'itct/Unﬁven'sﬂty (:enten' for ’H’eacchen' IEcdlumti@n
California Polytechnic State University
- San Luis Obispo, Califernia '
N@nmnatm' Ca]lnif@n-nia P@ﬂytechmc State Unﬁversﬂty, Sanm ]Luﬁs @bﬂspn,

Teresa Itumna is a tcachcr in-residence on thc faculty at the’ San LlllS Obispo Umvcrsnty

Center for Tedcher Education of the California Polytcchmc State University. She tcachcs

courses in-classroom ‘management and critical issues in K-8 curriculum, as well as scrvmg
"asa university fac:htator at Oakley Elementary School, a Santa Maria- Bomta partncr

" school Prior to this appomtmcnt she taught bilingual kmdcrgartcn at Mary Burcn
; Elcmcntary School
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;Gﬂorﬁannc _]Jacﬂsson -
" P.S. 226
' New Yorlk, New: Yon'k '
. »Nominatton' 'New Yorls: Unﬁvcn'sﬁw, Profcssﬁonaﬂ D@vcﬂopmcm ]Lmbomttow, )
. New Yon'k NY o . .

. Glonannc Jackson isa Rcsxdcnt Tcachcr Wlth thc Profcssmnai Dcvclopmcnt Labomtory

- (PDL) and tcachcs computer tcchnology and arts at PS. 226, a school for students with

" autisin, ‘mild rctardat,non cmotnona[l problems, and dclaycd languagc development. Prior
10 commg t0 PS 226 she was an assistant profcssor at. Marymount Manhattan College, :
_teaching dance and critical thinking skills. This last holiday season, the district supcrm— T
- tendent used cards fcaturmg computcr—gcncratcd art crcatcd lby smdcnts in Ms

' Jackson s class - : .

' _-Man‘*&ha R. Kﬁﬂgom . '
E.S. Rﬂchan‘dson ]Eﬂcmcnttan"y Schooﬂ

" Minden, Louisiana . o :
Nomﬁnmton' ]Louﬁsnana ’]I‘cch Ulmﬁvcn'snw R{ustton

L Martha Kllgorc tcachcs Ist gradc at E.S. Rlchardson Elcmcntary School in Mmdcn
Louisiana. She has been recognized. for her elementary math tcachmg skills, both as- a
presenter at. mcctmgs -of the National Council of Teachers of ‘Mathematics and by-the.
National Science Foundatlon as Louisiana’s Presidential Awardee for Outstandmg
Tcachmg in Elementary Math in 1994.She is involved in the mlplcmcntatlon of the: - :
Louisiana Mathematics Frameworks, presents Workshops for mampulatlvc mathcmatlcs N
‘ at thc local statc and natlonal lcvcls and isa Gn’l Scout lcadcr .

Frances Biaz McDomnald
- George Washington ]Hlﬁgh Schooﬂ

Mangilao, Guam o
- Nominator: Unﬁvcn'sﬁw oIf Guam Manmgﬁ]lao o

. _Franccs McDonald tcachcs 10th gmdc English at Gcorgc ‘Washmgton Hngh School in-
Mangnlao Guam She serves on the district accreditation committee, is an advisor to the _
.- Guam Teacher Corps and the Future Educators ‘of Guam| serves on the Parent Teacher °
a Advisory Council, and has. been 2 Micronésian Student Sponsor She was mstrumcntal
- in the production of a video reléased by thc Guam Intcrnatlonal Rcadmg Assocmnon
' Rcad-a—thon in 1995 for Guam Tclcv1s1on

PR . . T . . - . -
. 3 ) . - - . s . . .. .
I:MC 0000000000000000090000000000000000090000000000000000000000000000000F0V000000000000000000000000.00000000000000000000000000000.0000




"Kznrexm B. M@mrﬁs R o

" Centenmnial Eﬂemmemtan"y Sch@@ﬂ

' Colorado Springs, Colorado - S
N@mimatt@n“ C@ﬂ@mdl@ C@Hﬂeg@-@oﬂ@mdl@ Spmﬁmgs T

" Karen Morns tcachcs 1st gmdc at Ccntcnmal Eﬂcmcntary School in Coloradlo S]pmngs
Colorado. Mox'ns is the “Earth Station”. .Coordinator (a natire center at Ccmcmnal), o '
‘teaches 2nd- and 3rd gradlcrs in the Colorado College Summer Program for ‘Gifted
. . Children, and i isthe science coach at Centennial. She is a coopcratmg tcachcr for. thc
e .Mastcr of Arts mTcachmg c:mdhdatcs at Colorado Collcgc : '

Amita ]Rmehanm Nedlefﬁ' o R
" . Central Eﬂememm’y Pr@fessﬁ@naﬂ Deveﬂ@pmem Sch@@ﬂ Sl

Morgantown, West Virginia - L

N@mnma}mr West \Vﬁn"gﬁnﬁa Unnv@n‘sﬁw M@rgam@wn '

 Anita Rmchart chcff is Txtlc I Rcadmg Spccmhst gmdcs K6, at Ccntml Elcmcntan‘y o
- Professional- Dcvclopmcnt School in Morgantovvn West Virginia, a profcssnom]l dlcvclopm@m :
school conncctcd to West Vnrglma Umvcrsnty She has been recognized by’ Monongalia
County as Reading Teacher of the Year as part of the U.S: Secretary of Education’s
.. recognition of. Exemplary Chaptcr 1 programs and by the International Reading - :
~ +, Association for playing a significant role in West Vnrgxma s: Excmplar‘y School for, 11996
T ,Shehas served on.the West' Virginia Children’s Book Award Comnuttcc and as hanson
- forBSL families in the Morgantown commumty :

SR Stacy Shﬂpﬂey - S
* Fairview Elementary Sdhl@@]l
- Olathe, Kansas ' SR
N@mﬂnamr Emp@rﬁa Stat@ Umﬁversﬁrcy, Emp@rﬁa, KS

L Stacy Shlplcy tcachcs 2nd gmdlc at Fanrvxcw Elcmcnmry School in Olathc Kansas Shc
. complctcd her final year of undergraduate téacher preparation at the Emporia Statc N
University. Professional Development School in 1994-95. At Fairview, she serves on thc -
. Spcllmg Design Téam and the Social Studies Design Team, is one .of two chhnology
.Assessment Pioneers (mvcs&gatmg technology-as a tool in authcntnc pcrformancc-
-bascd mcthods), and is on thc Staff Development Councﬂ - -

Q
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Kathy Conville Sifms

 Stmsboro School .~
Simsboro, Hmunﬁsﬁana ~ '
-N@mmﬁmalt@n" ]Imunﬁsﬁamna 'H‘@cc]}n Unﬁven'sﬁty, IR{unsmIm, LA

K Kmthy Sims tteaches 2nd gmdlc at. Snmslborro Schoo]l in Snms[bon‘o Louisiana. She'is a
~ leader in the Alpha Beta Honor Society at Simsboro, as well as 2 member of Kappa
Kappa.lota, a professional organization for teachers. She also volluntccrrs as a 4-H live-
- stock sponsor. She was selected 1997 “Elementary Teacher of the Yezur” for Lincoln
- Parish and Simsboro Schoo]l She was also sclcctcd for ¢ Who sWho Among Amcmca s
- Teachérs” for 11996 . . :

L. Vﬁc&@rﬁa §mﬂttﬁn . '
Spring Hill Elementary School
- Humntington, West Virginia '
' N@mmﬁmait@n% Man"shaml Umﬂven"sﬁrry, M@ﬁ"gam«pwm, '\WV

oL Vnctoma Smith teachcs 3rd- gradc at Sprmg Hill Elementary Sc]hoo]l in Huntmgton,
" West Virginia. She is chair of the Cabell County Multicultural Education Council-and
‘serves on the Race Relations Task Force and the Board of Difectors for HOSPICE and
Barnett Chnlld Car¢ Center. She 1s a rcc1p1cm of the 1996 Mxlkcn Family Foundation .
Teacher of the Year Awaid and was Cabell County Teacher of the Year for 1995-96. She
recently organized.a community-wide effort to collect funds to support ‘the famﬂy of
~one of hcrr studcnts who ‘was killcdl in an acc1dcnt '

Romnda Tischer . .

Chinle Primary Sclicol

Chinle, Arizona - : ,
' LN@mmﬁmalt@n' M@unm Ven"m@n Nazmene C@]]Jlege, Mtt. \Ven‘*xm@m, @IHI

Ronda Tnschcn' teachcs gmdlc 1-3 reading at Chinle ]Pmmary Schooll in Chml«e A.mzona .
Chinle Primary is on the Navajo Reservation and has about 780 students, more than 300
of whom are involved-in Tischer’s Electronic Bookshelf program, which encourages .-
' students to take Ibooks home zmdl read to their families. The - program began in 1994,
- with 8 students making their first quarter’s goal; in 1996, there were 200. Partncn]pants :
read a required number of [books :md Tnschcr has foundl that cvcn n‘clluctam rcadcrs go
- beyond the mqumrcmcms : ~ ~ SR
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: © Delores Ann 'Ii'dwnsc_endl '
.. Northwest High School.-
o and]ﬁanap@llﬂs, Indiana - . ' - ' ;
' N@mﬁna{t@r N@n'tthwest Hﬁglhl Scﬁn@@]l, Hndlﬁanap@llﬁs,

: Dchorcs ’]I‘ownscndl tcachcs gmdc 9 12 Englnsh and pubhshmg at Northwcst Hngh SchOol
" in Indianapolis. She wis instrumental in creatnng Northwest High School Publishing -
. Company,a cooperative effort involving hcr studcnts and “visiting faculty" from the
-, publishing’ mdustry They- plan to. publnsh a magazme of studcnt servnces rclatcd to- - -
. school to—work issues. - , oo . . :

R@byn Uﬂzheﬂmer
RS, 87 : '
- New Yorls, New Y@rk R
.‘-,N@mmﬂnatt@r IP’S 87, NcewY@rk NSY —

o f : Robyn lﬂzhcnncr teachcs lst grade at PS. 87 in New York. Clty She 1is a.lso a Clnmcal faculty' ’
. inStructor-at Teachers College, Columbia Usiversity. She dc&gncd and nmplcmcnted a-
, cum.culum unit ‘called “The nglhtnmg Post Office, which was featured as part of the
' video project “Images of Practice,” ' by the National Center for Rcstructunng Educatlon
- Schools and Teaching. “The Lightning Post Office” is.a curriculum based on the model
“of the nelghborhood in particular, the post office. Shc has served as the chair of the
School-Based Managemcnt commnttee and as a mentor for new tcachcrs and student
- tcachers Lol : S

, ’.-V-""Beven'ﬂy s. Wilson " . - .
. John R. Good IEHemcemary Sch@@ﬂ
. Irving, Texas . -
N@mﬁnawr Umversﬁty @ﬁ' N@mtﬁn 'H‘cxas, Dem@m

o Bevcrly Wilson teachcs 4th and 5th: gradc at John R. Good Elementary School in Irvmg,"_- -
. Texas. During her tenure at John'R: Good, she has been involved in mnxed—agc class-
.~ rooms, the Math Lab; and the Spanish as a Second-Language, Extended Day Literacy, . .
and Inclusnon programs. She is 4 member. of the Campus Rcadmg ‘Committée and the
B -Famﬂy Faculty Club Board, Prc51dcnt-Echct of Alpha Delta Kappa’s Beta Beta. Chaptcr
'and has servcd -on the Tcacher Advnsory Board of the. Umversmy of Dallas S

O
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Brian L. Wrﬁghtt : .

. Westhaven. Eﬂemenﬁmn"y §«:Ihl@@]l

- Portsmouth, Virginia ' ‘
N@mﬂnattm Norfolk Stcattce Unﬁvewsﬁty, N@H’Tf@ﬂk, VA

~ Brian anht tcachcs 4th grade at Wcsthavcn Elcmcmary School in Pomsmowch
' Virginia. In his classroom, he started an Opera Club, whnch features guest' mstmcrton's
: from opera groups, chammg basnc information -about opcm and attendance at local’
~ opera performances.The: club is now launchmg a signature pn‘ogmm ‘of the Make a‘Wnsh'
Foundation;“Kids for Wish Kids,” through which they will plim a variety of activities. to o
: " raise money to_grant special wishes to children with life- threatening diseases. He has
- been a presenter at local and state confcrcnccs as well as at the Annual Namonal
Association for thc Educatlon of- Young Chlldrcn Confcn‘cncc :
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Fcllows received six’ resource kits durmg thc coursc of thc ‘CRPE. Each krt inchuded a
bl‘le overview of the topic (i.e., content, Standards curriculum feform, practice and
o pedagogy, social context profcssxonal dcvclopmcnt and student assessment); discussion |
© .. questions.or tasks; and related reading or resource material: The’ followmg piece by -
- Gloria Ladson—Bllhngs was-included in CRPE #3, Practice and Pcdagogy, and provides a
succinct example of thc resource matcrlals offcrcd as Wcll as thc issues addrcsscd in.
thc cxchangcs : :

.CuﬂmraMy_'ResPonsﬁve ]Practtﬁttﬁom:rs’ Exchange
' -]P’racttﬁcc_e/ ]P?cedlagogy

. Gﬂorna lLa«ﬂson-IBnlll]ings
Umvcersﬂw of. Wﬁsconsm-Madhson S

"In this era of cducatron and school reform much dlscussron has rcvolvcd around tcch— '
.. nical changes in curriculum content standards school orgamzatron scheduling; and--
_teacher crcdcntrallmg and certification. Imtrally little atteéntion was paid to. the work of
* _the teacher, the nature of mstructron or more broadly, conccptrons of pcdagogy Thc
" 1986 Carnegie Commission report, “A Nation Prepared”, ‘while not directly. tied to thc
'naturc of teaching, did serve as a catalyst for the dcvelopmcnt of the National Board

_for- Profcssxonal Teaching Standards (NBPTS). NBPTS began to create some opportunmcs coL

.for lookmg at the practlcc of cxcmplary tcachcrs

) Thc carly d1$cussrons conccrnmg cxcmplary tcachcrs and thcrr Work narrowly defined
notions of good tcachcrs Indeed, scholars of color such as Lisa Delpit, Michele Foster,

" Etta Hollisis ,Joyce King; and. Gloria Ladson-Billings bcgan ralsmg counterclaims:to the
idea that good teaching/pedagogy is comprised of a set of gcncrrc skills. rclanvcly unim-

* - pacted by. contexts of culture, race, ethnicity, language, and socio-economic status. ,

- Ladson-Billings’s work has been tied directly to both empirical and theoretical issu€s of
culturally relevant. pedagogy. This work differs somcwhat from the anthropologrcal work .
of Au &Jordan Erickson & Mohatt, Cazden & Leggétt, which is termed either culturally’ .

" .responsive, culturally congruent, or culturally compatible. These. scholars, all sociolinguists,

" have focused more on the speech and’ language participation structurcs in classrooms

. in Hawaiian and Native American classrooms. Ladson—Blllmgs S cmpmcal work has

~ looked at pcdagoglcal practlccs of successful teachers of African Amcrlcan studcnts

s ,Thcorctlcall_y, shr: looks at the construction of pcdagogrcal practice as a “crucial element
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;" in the success of underserved students. Three critical aspects of ‘culturally rélevant
. 'pmcticc are ac_adcm_ie- achicvcmcnt,. c‘ultuml ’compctcncc, and s'ociopollibical consciousncss. -

s Bmcﬂy, academzc achzevement rcfcrs to a tcachcr s focus. on the mtc]l]lcctual growth of -
.. the students. This should not be confused with a preoccupation with covering material :
. or “getting thirigs done.” Rather, teachers who focus- on students’ academic achievement
s 'know what students’ strcngths and nieeds are and plan an. cdlucatlona]l ‘experience for
s thcm that builds on the strcngths and addresses their needs. For cxamplc a tcachcr .
focused on acadcmlc achievement does not merely say, “Markita is reading on 4 third - .
“grade level? because that fails-to-tell us very much. Instead, the teacher might say,
. “Markita is capablc of reading thnrd grade books and is strong at dccodmg words. She
- does not yet read with cxprcssmn Right now she seeins.to focus on getting the words
right. We will need to work on improving her comprchcnslon to insure that she rca]ly '
undcrstands what she reads. My plan is to immerse her in a print rich environment
" and read to and with her regularly. I have a set of texts L. plan to send home w1th her
that she can rcad for cnjoymcnt g ' -

. The tcachcr focuscd. on acadcmxc achlcvcmcnt is'not govcrncd by {est SCores in that
-.she orhe does not tcach to them. Howcvcr such a tcachcr dlocs not fear asscssmcm
' $/He welcomes assessmcnt andusé¢s a variety of assessments to be able to judge, studcnts :
_intellectual progress; When students’ standardized test- pcrformancc does not conform -
to what the teacher knows about a students’ mtcllcctual growth the teacher hasa - '
wealth of counter evidence with wh1ch to challenge that one pcrformancc The teacher.. : -
* also. investigates what aspects of a standardlzcd measure were difficult for studcnts and
e makcs appropnatc ad]ustmcnts in- tcachmg ’ ‘

Sccond cultura.lly rclcvant tcachcrs undcrstand that acadcnuc achxcvcmcnt docs not’.
_ ioccur in'a vacuum. If that-were the case, much of what'is ‘taught could be done wnth-
‘_out a'teacher. The teacher, classroom, school, home, and community provide a pameular
° context for lcarnmg That context can enable or disable 1carncrs One of the ways that
" . “teachers enable student lcarnmg is by helping students to connect in positive ways’
- with their own cultural backgrounds particularly when those backgroundls have been - '
- regarded by the school and other social institutions as low statys and lacking in value. . -
‘But helping students. bccomc Cultumlly Competent rcquu'cs partlcular kinds of pcda— ST
- gogical-skills. It is not merely trying to valorize cultural groups or presuming that - -
because z student has an obvious racial or ethnic identification that she or he wants to -
be held up as the exemplar of the entire group Helping students become culturally -
* competent requires that téachers become students of the learners in their classrooms
.. They watch and hsten to students-carefully to dccxphcr what is nnportant m studcnts
. lives. and dcvxsc ways to mcorporatc thcsc thmgs into the classroom

Fma.lly, in addmon to cnsurmg that studcnts achieve academlcally andl are cu.ltumllly

. competent, culturally relevant tcachcrs understand that ultimately their work is to pre-
© 'pare students for thenr rolcs as cmzcns ina dcmocratnc andl dlnvcrsc society. ']Fhat role -

3)
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rcqutms mdlnvndluals Who are Wnllmg to gm]pplc wnth thc conccms of thc common
. good, This. requires socio-political consciousness. This terin refers not only to the per- - .

- -functory.citizen behaviors such as votmg and olbcymg laws, but also the tough work of N

o 'cngagmg in ]pUlth talk, challcngmg mjustlcc and mcqmty, and’ casting a critical eyeon .-

- the institutions and structures of the society These teachers want their students to be
ableto ask hard quéstions about the way thmgs work or don’t work. As proud as one.

" might be about students’ acadcmlc performance, this pcrformancc means little if it is

" not coupled with a sense of conccm fon‘ othcrs :mdl a dcsn'c to havc dlcmocmcy llllVC up
tontspn‘omlsc S SRR . _ - ST

The late author Jamcs Baldwm suggcstcd tlmt no soc1cty rcally wants educated pcoplc -
“because educated pcoplc are dangerous people. However, culturally rclcv:mt teachers .
do want to create educated pcoplc They want a-role in Credting “dlangcn‘ous minds” — o
dangcrous to the forces of racism, dangerous to the forces of sexism, dzmgcrous to
injustice and oppression. Thus, culmrally releévant practice is 4 phtlosophy and belief
system that is grounded in the: cducabthty of thc lcarner the Worth of thc studcnts and-
2 thc nccd for socml ]usncc

- ﬁb_ﬂﬁ@g:m@'p[}ﬁy;-ﬁ@'&' @@ﬂﬁ@v@ﬂﬂy'_@@ﬂ@v@m, P@@ﬂ@g@@f
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T Aycrs W (1993) T o Eewclb ]mwrmey of a Eeacher Ncw York: Tcachcrs Collcgc Press
o Dclplt L.(1995): Omenr people s chﬂlﬂmm Nchork Ncw Prcss '
A Foster M. (1997) Black tewdbers on ﬁewchmg Nchork New Prcss
T Habcrman M (1995) szr ﬂewclbelrs of chdldrem i p@weﬂy Lafaycttc IN Kappa Delta. Pi’

: Hollms, E,King,J. & Hayman W. (Eds), (1 994) Tewclbzimg diverse’ popmllwttfloms Formuﬂmzimg a .
kmowlealge base. Albany, NY: State Umver51ty of New York Press. - . .

| -Irvmc J Qa 990) Blwck smalems wmd sclbool fwﬁlwv'e Wcstport CT: Grccnwood Press.

" Ladson- Blllmgs G. (1994) Wye dlrewmkeepers chcessful ﬂewclbers of Afﬂcwm Almemicwm clbﬁlldlrem -
San Franc1sco Josscy—Bass .

.': : -Amlclles 4
" Ladson- Bllhngs G (1995) But that s just good tcachmg' Thc case for culturally rclcvant teachmg Wyeory
g ztmzto Practice, 34, 159-165. ' :

: Iadson-Bllhngs, G. (Ed) (1995) Spcc1al issue on “Cultumlly rclcva,nt pcdagogy Wyemy zimo Prwc&‘ice, Ny
L 34 (autumn) ‘ ,
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| RATHRYN s AU

Curmculum Rcform

- Kathryn H.Au is an assocmtc professor i in the Collcgc of Educatlon at thc Umvc;rsnty of
- Hawaii at Manoa. Prcwously, shie worked-as a researcher; curriculum developer, tcac]hcr :

cducator and classroom teacher at the Kamehamehi Elementary Education Program

(KEEP) in Honolulu She is currcntly developing a teacher education prograin aimed at - . ;

increasing the numbcr of Native Hawaiian teachers in. schools in their own commumtlcs

L She teaches undcrgraduatc courses in languagc arts and research mcthodlology -

-Kathy S rcscarch interest is the school htcmcy dcvclopmcnt of studcms of dlvcrsc cultural

and linguistic backgrounds. She has published over 60 articles on thxs topxc as. wcll as.
tcxtbook themcy Instructzon in Multzcultural Settmgs '

Kathy scrvcs or has scrvcd on the cdxtonal adv1sory boards of Readmg Research

" Quarterly, The Readmg Teacber; joumal of themcy Research, and Review of

Educational Research, and was a column editor for Language Arts. She has been elected.
president of the National Reading Confcrcncc and vice prcmdcnt of the Amcmcan '

. Educatlonal Rcscarch Assocmnon

Kathy is an actlvc mcmber of thc Intcrnatmnal Rcadmg Association (IRA) and draftcd k
that organization’s. rcsolutlon on cultural awareness. She has been the guest editor for

- ~ a theme issue of The Readmg Teacher and has served on many IRA committees. She is .

president-elect of the newly formed Alohd Statc Councﬂ and was the program chzm for_ :
Hawau s ﬁrst state IRA confcrcncc Co :

o -Kathy received thc fll‘St Natmnal Scholar Award prcscntcd by thc Natwnal Assoc1at10n o
. for Asian and Pacific American Education. She has been recognized as a DlStlnngth
, Scholar by the AERA’ Standmg Committee on the Role and Status of Mmomtlcs in

Educatxona.l Research and was namcd a fcllow of the’ Natlonal Confcrcncc on Rcscarch :

' m Languagc and theracy

34

oooooooooooo‘ooooooooooooooooooonpoqoooooooeooooooooooaoo'ooonoooooooooooonooooooo<_>oooooo'oooooooooooooonoooooooonooooooooonoooo



- MARY E, DILWORTH. .
) .-Profcssnonal Dcvclopmcnt _
Mary Dﬂworth is the Semior Director for Rcscarch for the Amcncan Assocmuon of _
_ Collcgcs for Teacher Educatlon and also.serves as Director of the ERIC Clcarmghousc
‘on Teaching and Teacher Education. She is responsible for the dcvclopmcnt of a numbcr -
of rcscarch and- cqulty prolccts and pubhcatlons - : -

- ,Bcforc ]ommg the Association staff Dr. DllWOI'th workcd for Howard Umvcrsnty where
‘she served-as a Research Fellow with the Institute for the: Study of Educational .Policy
(ISEP) and subsequently as Coordinator of Howard University. Hospital’s Education and . .

- Training unit. Priof to ]ommg the Institute; she was 4 Senior Analyst with 4 Washington-
bascd rcscarch consultmg firm, and has du'cctcd fcderal and local cducatlon pro]ccts LT

-.Dxlworth rcccwcd a B.A in Elcmcntary Educanon and an M. A in Studcnt Pcrsonncl
AdminiStration in. nghcr Education from Howard Umvcr51ty She received an Ed. D m
nghcr Educatlon Admuustratlon from thc Cathohc Umvcrsxty of Amcnca o

Mary Dﬂworth has scrvcd on-a number of natlonal cducanon admsory boards mclud—
. ing the U.S. Depariment of Education’s N ational Center for Research on, Tcachcr _
;charnmg, the NAACP the National Urban Lcaguc and the National Council of Negro
Women. She was elected Secretary for Division K of the American Educational o
- Research Association, serving fromi 1991 1993 and served as Advnsory Board Chair for .
. - .the Teacher Leadership Corps project of the Quality Education for Mmontlcs Program.
~She also holds mcmbcrshlp in Phi Delta Kappa and serves on the community adv1sory.
" council for the Coohdgc High School for the Tcachmg Profcssnons Program in.
. Washmgton D C

" She has writter and cdltcd numcrous books artxclcs and rcports most notably, ,

" Teachers’ Totter:A Report on Teacher Certification Issues, Reading Between the Lines.
Teachers: and Their Racial/Ethnic Cultures; Diversity in Teacher. Education: New .
Expectatzons and Bezng Responswe to Cultural Dzﬂerences How Teachers Learn ‘

: Dﬂworth has been rccogmzcd for her conmbuuons to tcachmg and tcachcr cducatlon .
: ‘,and has been honorcd by FntoLay and the National Council of Ncgro Women as‘one -
. of the “Black Women Who Make It Happen”. She is listed in‘a numbcr .of publications
~ including Who's Who-Among’ Black Amcncans Who s Who in the East; and the World
' Who 'S Who of Womcn '
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@[L@R[]A M@SON IUMUN@S
Practrcc & Pcdagogy

Glorra Ladson -Billings is an. assocratc profcssor m thc Dcpartmcnt of. Currrculum and S
Instruction at the University of Wisconsin-Madison. Ladson-Billings earned her Ph. D.in -

- Curriculum &Tcachcr Education at Stanford. University irl 1984. Prior to attending
Stanford she earned 2 masters dcgrcc in education at the Umvcrsrw of Washington'in . -

Scattle and an undcrgraduatc degree m cducatxon at Morgan Statc Umvcrsrty in. .
Balnmorc Maryland S

Prror to commg to thc Umvcrsrty of ‘Wxsconsm Ladson—Brllmgs was a coordlmator of _
- teacher education and an assistant professor at Santa Glara. University. She has, beena -
rcscarch intern at Far West Regional Educational- ‘Laboratory in San Francisco and a

- teacher and supervisor in Bay Area Pubhc Schools and the Phﬂadclphra Public Schools :_
B for morc than a dccadc ' S : -

Ladson—Brllmgs is.a 1989 rccrprcnt of the Natlonal Acadcmy of Educatron s Spcnccr

- Post-doctoral Fellowship for her work on successful teachers for African Atnerican students. -
- She has written numerous. artlclcs and book chapters about this work and other work -
' in multicultural education. Her articles. have been published by Awmerican Educational . -
Research ]ournal The journal of Negro Educatzon Teachers College Record, Theory

* into. Practice, The journal of Education, and Socidl Educatzon She is the author of

~The Dreamkeepers Successful Teachers for Afrzccm Almerzcom Chzldren pubhshcd by _ N
Jossey Bass (1 994) : . R :

Ladson-Bxlhngs is a member of scvcral cdltonal boards mcludmg, T beory and Research' R
.in Social Education, Urban Education, and Education Policy. She'is a member of the ,
- National Rcscarch Council’s Committee on the Study of Learning and the National - :
Board for Profcssronal Teachmg Standards Cultural Dlvcrsrty and Eqmty Panel. She was
one of eleven soc1al studies educators selected to serve. on. thc Natronal Councﬂ for '

' thc Soc1a1 Studlcs Nauonal Standards Task Forcc : -

Shc 1s the winner. of the 1995 AERA Commxttcc on thc Rolc of Mmorrtlcs Early Carccr "
" Award, the 1995 Division KTcachmg anchachcr Education Outstandmg Research.-

. Award, the 1995 National Assocranon of Multicultural. Education Multictltural Résearch

~ Award, the 1996 Rcsearch Focus in ‘Black Education Outstandmg Black Scholar Award
the 1996 AERA Palmer O. Johnson Award, and thc 1997 Socxcty of Profcssors of
Educatlon Mary Ann Raywrd Award

Smcc the summer of 1994 shc along wrth collcaguc Mary Loulsc Gomcz ‘has served as_ -
- co-director of the ’I’cach for Dlvcrsrty clcmcntary tcachcr ccrnﬁcatron wrth mastcr s
dcgrcc program -

.98

l: MC 0000000000000000000000000000000000000000000000000000600000000000000000000000000000000000000.000060000060000000060000000.60066060




- GENE L. MAER@FF
' Socna]l Comcxt of Schoohng

‘Gene I. Maeroff i is the director of thc Hcchmgcn' llnsrtnmtc on Educartnon andl thc Mcd.na at v

Teachers College, Columbia University, in Ncw York City. He has had a long career in’
- education and the media: He assumed his position at Teachers College in'1997 after )
. -serving almost 11 years as a senior chlllow at the Carneige ]Foundlatnon for the Acﬂvanccmcm o
of Tcachmg, a policy analysis group on the campus’ of Pmccton Umvcrsnty 1In that
" position, he worked with Ernest Boyer to-prepare many rcpoxrts on policy issues in
N _'__cducaUOn Earlier in his career, Maeroff spent 16 years on thc staff of Thf; New York
- Tuncs whcrc hc was nauonal cducatmn corrcspondcnt

Macroff has been an author co—authoxr cdhttor and chaptcr contnbutor to man‘y lbooks .
.. He is one of three co—authors of Scholarsbzp Assessed: Evaluatzon of the Professormte -
S Q 997) from Jossey- -Bass Publishers. He has also wmttcn a book on the cducamon of
nccdy chlldrcn that will* bc pubhshcdl in 1998 by St. Martm s Press.

Maeroff’s amclcs havc appcarcdl in ma.ny magazmcs mcludhmg such general cu‘culamon '
_ pulbhcatnons as The New York Times Magazine, Town & Cozmtry, Seventeen, Pamde
o ,.'amd Neiy York, and such education .periodicals as Phi Delm Kappzm Iéacher '
. Educatton Week, zmd The Readmg Teachey:

O

0'00¢

I:KC ooooooooooooooonooooooooooooooonooooooooooooooooooooooooooooooooooooooooo ooooooooooooooooooooooooooo ooooooooo -




'.@HAR[LENE RUVERA

-Student Asscssmcm

- Dr. Rivera is dmrccton' oif The Geon‘gc Washmgton Umvcn‘snty Ccmcr for quuufty aumd _
.Excellence in Education. The Cénter supports projects that ifocus on educational reform
to improve student opportunities and achievement.As diréctor of the’ ‘Center for ]Eqpmnfty
and Excellence in Education, Dr. Rivera oversees-the work oif scvcm]l plropccts pmmmlly
'fund!cd undlcr thc U.s. Dcpartmcm of- Edlucatnon ' -

" The largcst of thcsc propccts the chnon i Comprchcnswc Ccntcr was @smbhshcdl at Thc
" George Washington GW) Umvcrs1ty in 1995 to assist states, districts and schoo]ls to -
improve teaching and learning practices in order to help all students dchieve cha]lllcng—
' ing content and performance standards. One.of 15 regional centers, the Région ITT '
. Comprehensive Center serves Delaware, the District of Columbia, ‘Maryland, New
Jersey, Ohio, and Pcnnsylvamm As director of the Evaluation Assnst;mcc Center (]EAC)
East which provndcd tcchmcall assistance on student assessment and program evaluation . .
to'state and local educators in 27 states working with children with limited English
- -proficiency, Dr. Rivera spcarhcadcd Promoting Excellence a project, which produced
" Guiding Prmcnpads and tools for policy makers, éducators, ‘and. community members o -
 help limited English proﬁu(mt (LEP) students reach high academic-standards. Dr. Rivera -
- lead the team who conducted a national study of state assessment policies in 1993- 1994
for limited English proficient students. She currently Serves as principal investigator
- for the Trading Partiiers Project, a study- of. pronusmg ]practnccs among migrant cdlucmon
progmms that promotc contmu.nty of scrv1ccs dchvcrcd to mngrant chﬂldxrcn '

- Dr. R1Vcra._ls active in thc national _nc_twowk of the cduc‘ational community; Shc has served .. -
" on the Editorial Board of Educational Measuirement: Issues and Practice and has ]pulb- o
- lished extensively on-issues related to the inclusion of Enghsh language lcamcrs in e
* national and state assessment programs. She fecently pubhs]hcdl “Is it real for all kids?a - -
~ framework for equitable asscssmcnt _policies for English Language’ Learnersin the -~ -
'Harvard Educational Review and “Hngh school graduation tésting: Policies and prac- -
tlccs m the asscssmcnt of Enghsh languagc lcamcrs m Educatzonal Assessment

Dr RIVCI’BI bcgan her. career in cducatnon as a. blhngual tcachcr in thct: Boston Pulbhc
B Schools. She later sérved as a Spencer Fcllow at the National Academy.of Education, as
" . well as a Visiting Scholar at the Educational Testing Service, conducting research on the .
E Nauonal Assessment of- Educamonal Progrcss She holds 2 doctoral degree in. cdlucatnon
) . from Boston Umvcrs1ty, whcrc she, adso was aTntlc VII fcllow
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- S‘FEPHANUE G- R@IHNS(@N
Content Standardls

-'Stcpha.mc Rolbmson has over 20 ycars of cxpcmcncc as a pubhc school tcachcn‘ admin-
: istrator education advocate, and compmunity activist. She posscsscs a rare combination
" of experiences: (1) she has been second in comm:md ofa large urban schooll district;
- (2) she leda highly zrcspcctcd national orgdnization’s flagship education program to
. link schools and commumucs -and (3) she has most rcccntly been actwcly involved i in
B _'Aworkmg on fcdcml pohcy/lcgnslatnon to support systcmlc cducatnon rcform

.. Dr. Robmson is currcntly a prmcnpal partncr of thc Educatwn Tzrust at the Amcmcan
" 'Association for nghcr Education (AAHE). There she led the public mformatnon cffon‘t
: for the commission on Chapter 1: dmscmmatmg information about the comimnission’s -
' report, “Makmg Schools Work for Children in Povcrty” She prov1dcd workshops dlcvclopcdl
" informational matcnals and coordinated pubhc mcctmgs that provided: information to.
L a wxdc range of audlcnccs at the national, state,-and local levels. She is.committed t0
and has helped to grow public support for standards—bascd rcform among a w1dc range
of auchcnccs at thc nauonal statc and local lcvcls o
At AAHE Dr. Robmson is'a mcmbcr of the Educatlon Trust tcam that provndcs tcchmca]l .
assistance to approximately 20 communities. throughout thc country where local smn— '
L ‘dards-based reform efforts are undcrway She prov1dcs information about the new _
- Improving America's Schools Act, (focusing on Title 1) to educators, parents; and advocatcs
and helps'them generate plans for ‘using federal, state, and local resources. to suppon't
‘local reform efforts. Using the new Title 1 as a- lever for change, she is implementing a
' project to increase the capacity of community-based orgamzatxons to use thcmr Jlocal
g nctworks as advocatcs for standards bascd rcform -

T Dr Robmson has SCI'VCd on numerous natlonal boards and comm1ssnons has workcd

- o educationreform thh national orgamzatlons such as the American Association for o

- the Advancement of Science and the National Science Foundation and has been a
‘spokesperson for school reform, at forums and meetings nationwide. Shc has workcd
. with natlonal foundations, education orgamzatlons and local school systcms to enhance - oo
~ the capamty ‘'of parents and commuinities to become -actively and productnvcly cngagcd .
© in improving education ——cspccmlly for students of color and poor students. :
- Throughout her, career she has workcd and advocatcd for quahty education fo:r ALL
v '_students - : :
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@{H]AIRMES W STANSFUE[L.
© . Student Asscssmcnt S _ _
.Charles W. Stansﬁc]ldl is President of Sccondl LGmguagc ’]I‘cstmg, ]Inc 2 smmll]l Ibusmcss
devoted excllusnvc]ly to the development of second language proficiency mstmmcms
and to practical solutions to problems in the testing of non-native English. spcakcrs N
. His company handled the tmnslatnon/acﬂapmtnon of the MCAS assessments to. Spamnsh ‘

for Ad[v:mccdl Systcms in Mcasurcmcm and Eva]luatnon thc MDOE s state asscssmcnt
contractor 3 : :

For mght ycm's ]Dr Stansﬁcld scrvcd as Dlrcctox‘ of thc ER]IC Clcarmghousc Ifor Languagcs i
- and Linguistics and the ‘Division of Foreign Languagc ]Educauon and Testing at the .-
- Center for Applied Linguistics (CAL) mWashmgton DC. Prior to his service at CAL,he -
- was director of TQEFL Research, the Secondary Level English Proficiency Test, the Test -
of Spoken English; and the Test of Written English at Educational Testing’ Service (ETS).

. Beforé ' moving to- ETS he was.a profcssor of Spamsh and apphcd linguistics at the-
University of Coloradlo where he also-served as director of assessmennt at the BUENO -
Bilingual Educanon chh.mcal Assistance Center. Dr. Stansﬁc]ld is wxdc]ly rcspcctcd asa

. teacher and trainer; cun'cntly he conducts 15-20 Workshops per year-on second language
- -proficiency testing for school districts and collcgcs He is author or co-authog of a dozen

' books and 60 articles on language testing: He' is ‘currently co- authormg a chapter on
' LEP accommodations in state- assessinent programs, which will bé part of a volume on
.student assessment being produced.by the Alliance for Curticulum Reform. He'is the - .© *.
foundmg President of the International L:mguagc Tcstmg Assocmnon :mdl a mcmlbcxr of

L -thc cdxtonal Iboard of Lcmguage Testmg :
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